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‘Tdon't like the Teilgeoir because the pictures are no good and the storyline
is always the same old “Mammy, I'm off faoin tuath because t4 an ghrian ag
taitneamh’ (Carr, 2001: 16).

T4 préisis mheastnaithe agus corais aiseolais mar dhlathchuid de chirsa
teanga ar bith i ngort an trit leibhéal i lithair na huaire agus tuigtear do lucht
deartha siollabas go gcaithfear éabhl6idit agus modhanna meastoireachta a usdid
atd ar aon dul le forbairti teicneolaiochta i réimse teagaisc na teanga sin agus
atd cothrom chun data le dul chun cinn oideolajochta. Is fii go gcuimsionn na
modhanna meastnaithe seo teoirici comhaimseartha na foghlama féinriartha agus
an mhachnaimh neamhspledigh chomh maith. Nil aon amhras ach go bhfuil ré
an teilgeora thuas imithe i léig (Carr, 2001) agus ina theannta leis, snditheanna
scéil agus gniomhajochtai ranga nach raibh méran bunuis né praiticitglachta leo
agus narbh fhéidir a nascadh le himeachtai an domhain mhéir. T4 béim anois &
leagan ar choincheapa éagsula de theagasc na Gaeilge nar pléadh i ré an teilgeora
- an tdbhacht a bhaineann le torthai foghlama a bheith soiléir agus trédhearcach
agus gnfomhaiochtai ranga a roghnt a dhéanann scathdnu ar thimpeallachtai
organacha teanga ina gcuirtear an iliomad deiseanna cumarséide ar féil don
thoghlaimeoir teanga. Le teacht na bhforbairti seo, soiléiritear an tibhacht a
bhaineann le modhanna meastoireachta atd nios baili agus nios dlisteanai chun

rathulacht torthai foghlama a mheas agus a scagadh.


https://doi.org/10.13025/74ks-6k97

6 Léann Teanga: An Reiviti 2013

Bheadh sé uireasach dbhar an ailt seo a phlé gan scagadh a dhéanambh ar
choincheap an churaclaim agus ar a gcuimsionn sé i gcomhthéacs teagaisc agus
foghlama teanga. D’théadfai a diteamh nach féidir ¢ seo a shainmhinit go docht
coincréiteach 6s rud é gur dearcadh réasunta suibiachtuil é an seasamh a bhionn
ag teagascoiri mar go mbraitheann sé scaiti ar thaithi na ndaoine sin agus ar na
téidearthachtai nd ar na srianta a bhionn ann ina dtimpeallacht oideolaiochta féin
agus iad ag iarraidh an curaclam sin a chur i bhfeidhm go héifeachtach. Direofar ar
dhd theoiric san alt seo a shoiléirionn dearcthai éagsula ar ndisean an churaclaim.
Tagraionn Fraser & Bosanquet (2006: 272) do staidéar feiniméaneolaiochta a
rinne siad a n-eascraionn ceithre chatagéir as, catagéiri atd bunaithe ar thuis-
cint agus ar thaithi an luchta acaduil ar a gcoincheaptar an curaclam. Luaitear
struchtur agus dbhar aonaid le catagoir A, struchtur agus dbhar cldir staidéir le
catagoir B; nasctar eispéireas foghlama na mac léinn le catagéir C agus proiseas
dinimiciuil agus idirghniomhach an teagaisc agus na foghlama leis an gcatagdir
deiridh, catagéir D. Niféidir a shéanadh ach go bhfuil eispéireas na mac léinn mar
dhlathchuid de rathalacht curaclaim agus go geaithfear ionchur agus aiseolas na
mac léinn céanna a chur san direamh mar bhunchloch dhearadh an churaclaim.
T4 catagdir D chomh tdbhachtach céanna agus tacaionn Little (2006) leis seo
nuair a leagann sé béim ar rél an thoghlaimeora mar chomhoibri agus ar an tébh-
acht a bhaineann lena chuid riachtanas agus spéiseanna a chuimsit i ndearadh
cursa: ‘requiring them to share in the responsibility for setting the learning agenda,
finding learning activities, and monitoring their learning progress’.! Cé gur ciallmhar
an teoiric i seo ar phdr, admbhaitear go bhfuil si thar a bheith vaillmhianach ag
an am céanna agus deacair go leor chun i a chur i bhfeidhm. T4 féidearthacht
ollmhér ann go gceapfadh mic léinn dirithe go raibh an iomarca saoirse ag baint
le cur chuige mar seo agus go n-aireoidis go raibh an teagascoir mi-eagraithe. Ni
mar a chéile aon d4 thimpeallacht foghlama agus eascraionn dushldin éagsila as
gnéithe orgédnacha na dtimpeallachtai seo. Luann Fraser & Bosanquet (2006:
276) cuid de na dushlain seo - riachtanais instititide, srianta roinne, dearcthai
contrartha ar shainmhiniti an churaclaim féin, cultdr agus meon inmhednach
na roinne, pearsantachtai éagsula i gcoimhlint lena chéile agus clér an disciplin
- agus cuireann siad seo cosc ar rathtlacht chur i bhfeidhm an chatagéra D i go
leor ionad Iéinn.

1. Cuireadh an tOllamh David Little, a bhi ina Stitirthoir ar an Larionad Léinn Teanga agus
Cumarsaide i gColdiste na Triondide, Baile Atha Cliath faoi agallamh i 2006.
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Ar mhaithe le teacht ar chomhréiteach mar sin, agus iniuchadh 4 dhéanamh
ar na ceithre chatag6ir thuas, b’thiu glacadh le rditeas réaduil 6 Fraser & Bosan-
quet: ‘Students are the receptors of the curriculum and their impact upon it varies.
They may influence teachers to change the content and how it is delivered, but do not
play an active role in its construction’ (2006: 274). Leagann an tuairim seo béim ar
an rol indireach a bhionn ag mic1éinn i ndearadh curaclaim, rél aléirionn ionchur
agus gniomhaiocht de chinedl éigin. T4 sé fior go n-iarrtar ar mhic 1éinn bileoga
aiseolais a lionadh, ceistneoir{ a chomhland ina gcuireann siad a gcuid tuairimi
in il maidir le modh seachadta an chdrsa, an céras meastnaithe, acmhainni
teagaisc mar aon le cur chuige teagaisc an mhuinteora, srl., agus reachtailtear
seisiuin aiseolais go minic chun tuairimi ginearalta na bhfoghlaimeoiri a fh4il
ag amanna éagsula de thimthriall an chdrsa.

Léiritear simpliocht agus praiticitlacht sna tri réimse a ndéanann Barnett &
Coate (2005) tagairt d6ibh mar chroi-ghnéithe den churaclam. Admhaionn siad
féin go bhfuil cuid den teanga a mbaineann siad tis4id aisti cineal ‘woolly’ (ibid:
63) agus iad sa téir ar léirmhinia uilioch ar céard is curaclam ann ach feictear
don scribhneoir seo go gcaithfear iad a chur san direamh agus pleandil curaclaim
mar sprioc ag duine. Bronntar na lipéid seo a leanas ar na tri réimse curaclaim —
réimse an eolais, réimse na haisteoireachta agus réimse na heisinte (2005: 59).
T4 tabhacht faoi leith ag baint leis an bhfeasacht, le heolas a bhronnadh ar an
bhfoghlaimeoir chun go mbeidh sé in ann tds a chur leis an bproiseas foghlama.
Ni fit go mbeadh an foghlaimeoir eolasach, dfach, mura mbeadh sé in ann an
t-eolas seo a usdid agus a chomhthath leis na réimsi eile laistigh agus lasmuigh
den timpeallacht foghlama a bhfuil sé ag feidhmiu inti. Soiléirionn Barnett &
Coate a bhfuil i gceist le tdbhacht réimse na haisteoireachta:

It follows that, in the framing of curricula in higher education, knowledge cannot
provide a sufficient framework in itself. Space has to be accorded to the students to
acquire the practical grammar of the disciplines so that they can take on and act out
in a first-hand way their intellectual and professional roles (200S: 62).

Nuair a ghlacann an foghlaimeoir na réil intleachtula agus ghairmitla air
téin, ni hamhdin go n-éascaionn sé an préiseas foghlama ach go gcabhraionn sé
leis na scileanna cui a ghnéthu sa réimse staidéir sin. Is é réimse na heisinte an
réimse is tdbhachtai sa mhunla seo mar go gcuimsionn sé na toscai seo a leanas:
‘self-realization, self-confidence, self-understanding, self-reliance’ (2005: 63) agus
gan na feiniméin seo, beidh sé fiordheacair ar an bhfoghlaimeoir an teanga a

labhairt né an teanga a isdid i réimsi faoi leith n6 cibé cuspoéir a bhi aige ag tds
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an chursa dirithe a bhaint amach. T4 tdbhacht an éascaitheora éifeachtaigh agus
thiomanta thar a bheith soiléir anseo, duine a bhionn ag spreagadh agus ag meal-
ladh na bhfoghlaimeoiri chun an teanga a thabhairt leo agus nios tébhachtai f6s,
a gcuid muinine a chothi chun go labhréidh siad i.

Tar éis initchadh a dhéanambh ar dhearcthai éagsula ar shainmhinid an
churaclaim féin, is fid teoiric Biggs (1999) a scagadh, teoiric a sholathraionn
munla curaclaim atd bunaithe ar shamhail a cheap Tyler (1940) sna ceathra-
chaidi agus a d’thorbair Shuell (1986) sna hochtéidi. Molann Biggs (1999)
an t-ailinit tégachaioch? a bheith mar shlat tomhais ag lucht deartha siollabas
agus mafonn sé gur ceart tds dite a thabhairt do na torthai agus na spriocanna
foghlama sula leagtar peann ar phér chun an siollabas féin a dhearadh: a fully
criterion-referenced system, where the objectives define what we should be teaching;
how we should be teaching it; and how we could know how well students have learned
it’ (1999: 64). Déanann Biggs tagairt do thri ghné éagsila laistigh den raiteas
seo ata rithabhachtach do rathilacht curaclaim agus a fheidhmionn mar dhlath-
thosca i leagan amach meastnuithe agus céras aiseolais araon. Luann sé na torthai
foghlama (‘objectives’) ata éigeantach chun go mbeidh a thios ag teagascéiri agus
foghlaimeoiri araon an méid at4 le baint amach mar chuid den chursa. Tagraionn
sé d’dbhar na ranganna, na gniomhajochtai a bhionn ar bun ag na foghlaimeoiri,
na tascanna éagstla, an obair ghripa a nglacann siad pairt inti, stl., (‘how we
should be teaching it’) agus faoi dheireadh, don phréiseas meastinaithe chun go
mbeimid cinnte ‘how well students have learned it’ (1999: 64). Is céras comhthaite
é seo ina bhfuil na tri ghné shainitla idirnasctha agus spledch ar a chéile agus a
bhfuil comhsheasmhacht shoiléir le sonru eatarthu, céras a dteipfidh air m4 ta
aon ghné in easnamh n6é mura ndéantar an t-ailinia cui idir eatarthu. Tugann
Race ‘joined-up thinking’ (2005: 94) ar an gcoincheap seo agus cé go bhféadfaf
a diteamh gur sainmhiniu simplithe é seo, léirionn sé go soiléir a bhfuil i gceist
leis agus an tébhacht a bhaineann leis na sraitheanna ar fad a chomhthatha. Da
bhri sin, tar éis choincheap an churaclaim a shainit mar aon lena bhfuil i gceist
le curaclam a struchtaru o that it optimizes the conditions for quality learning’
(Biggs, 2003: 1), pléifear tabhacht an phréisis mheastnaithe agus ionchorpru
corais aiseolais atd feidhmiuil agus fiintach i gcomhthéacs na dtuiscinti seo.
Déanfar tagairt freisin do thuairimi foghlaimeoiri a bailiodh mar chuid d’aiseolas

foirmitheach i rith na bliana acadula 2010-2011, foghlaimeoiri a bhi i mbun

2. Constructive Alignment a thugann Biggs air seo i mBéarla.
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diopléma do thosaitheoiri ag an am. Tagréfar do ghrupa mac 1éinn MA chomh
maith a d"dsdid modhanna machnamhacha agus straitéisi meiteachognaiocha
agus iad i mbun meastnuithe foirmitheacha i rith na bliana acaddla 2012-2013.

Dar le Haggis (2006: 522) go bhfuil go leor cinealacha ‘nua’ foghlaimeoiri
ag feidhmin i dtimpeallachtai foghlama i lathair na huaire, an mac léinn aibi, an
mac léinn faoi mhibhuntdiste, an mac léinn neamhthraidisitnta agus an mac léinn
6n iasacht, agus go bhfuil sé riachtanach féilte a chur roimh an ilghnéitheacht
seo agus na culrai éagstla a chuimsit sa churaclam. Cuireann Biggs (1999) le
ndisean na hilghnéitheachta i gcomhthéacs na foghlama nuair a shoiléirionn sé
an difriocht idir foghlaim dhromchlach agus foghlaim dhomhain agus an tabh-
acht a bhaineann le modh measunaithe a chur i bhfeidhm a ionchorpraionn cur
chuige domhain mar chuid den churaclam:

A surface approach refers to activities of an inappropriately low cognitive level, which
yields fragmented outcomes that do not convey the meaning of the encounter. The
deep approach refers to activities that are appropriate to handling the task so that
an appropriate outcome is achieved (1999: 60).

Is fiv anailis a dhéanamh ar an réiteas seo i gcomhthéacs teagaisc teangacha,
4it a bhfuil sé mar thus dite ag teagascoiri an fhoghlaim dhomhain a mhealladh
i measc na bhfoghlaimeoiri tri ghniomhaiochtai né6 measunuithe a roghnu a
dheimhnionn go mbionn machnamh le déanamh ar an bhfoghlaim féin agus ar
na hearrdidi a dhéantar uaireanta agus iarrachtai 4 ndéanamh an sprioctheanga

a thoghlaim i gceart. Dearbhaionn Race an tuairim seo nuair a mhaionn sé:

Assessment should allow students to self-assess and monitor their progress through-
out a course, and help them to make informed choices about what to learn, how to
learn it, how best to evidence the achievement of their learning. They should not be
driven towards surface or ‘reproductive’ learning because of the ways their learning
is to be assessed. They should not find themselves ‘clearing their minds of the last
subject in order to make room for the next subject’ (2007: 29).

Chun go mbeidh na foghlaimeoiri in ann féinmheastnt a dhéanamh orthu
téin ‘and monitor their progress’, luionn sé le réastin go mbeidh siad ar an eolas faoi
na cuspoiri foghlama a bhaineann lena réimse staidéir, rud a thogann ar theoiric
Biggs (1999), gur cheart go mbeadh nasc follasach idir an préiseas meastinaithe
agus torthai foghlama an chursa staidéir. D’théadfai a r4, mar sin, go bhfuil sé
mar dhualgas ag lucht deartha siollabas agus teagascdiri araon deis a thabhairt
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do mhicléinn machnamh a dhéanamh ar na measunuithe a dtugann siad futhu.
T4 coras dhd threo i geeist leis an arddn seo mar cé go n-iarrann sé cur chuige
meiteachognaioch chun na foghlama ar na foghlaimeoiri, feidhmionn sé mar
mhodh aiseolais don teagascdir ag an am céanna mar go bhfeictear tuairimi na
mac léinn go soiléir agus go hionraic maidir le héifeachtacht an taisc dirithe sin

agus ar an gcaoi a n-airionn siad féin mar rannphdirtithe sa phroiseas foghlama:

If I'realise that I don’t know something, I will examine why I don’t know how to
say it and either learn it if simple and has been covered on some or other chapter in
the past, or at least try and understand why I am not able to say something (Mac
léinn, 2011).

Shil mé ar an iomldn go raibh an piosa seo réastinta diishldnach. Bhi mé ag streach-
ailt...rinne mé bunleagan den aistritichdn an tseachtain seo caite agus ansin, thdinig
mé ar ais chuige — cabhraionn sé sin liom chun an piosa féin a fheabhsii agus dul i

ngleic leis mar is ceart (Mac léinn, 2013).

Bhi an méid seo le r ag foghlaimeoiri eile: ‘If I could just get past the fear
factor of speaking it and not worry about being wrong or making a fool of myself, I
am sure I would start to have fun speaking it’ (Mac léinn, 2011); ‘to develop my
passive knowledge into an active skill was my greatest challenge’ (Mac léinn, 2011).
Té an coras meastnaithe, mar a léiritear é san alt seo, iltheidhmeach agus 1éirionn
sé gur féidir an-aithne a chur ar thoghlaimeoiri tri chéras a chur i bhfeidhm a
éilionn orthu, ni hamhdin scil teanga faoi leith a isaid i bhfoirm taisc éigin, ach
neart plé a dhéanambh ar an bpréiseas foghlama féin agus iad ag iarraidh an tasc
dirithe sin a chur i gcrich. Chomh maith leis sin, cruthaionn an mheastdireacht
mhachnamhach seo trédhearcacht i measc phdirtithe leasmhara uilig an chura-
claim sa mhéid is go gcuireann sé na teagascéiri ar an eolas faoi dhul chun cinn
na mac léinn mar aon lena gcuid tuairimi i leith an mheasunaithe féin, agus tugtar
deis do na foghlaimeoiri i modh den chineél seo anailis a dhéanamh ar an bpréi-
seas foghlama agus a ndul chun cinn a mheas i mbealach ionraic agus oscailte.
Tagraionn McDonald (2010) don chineal seo meastinaithe agus déanann si
buand ar a molann Biggs (1999) agus Race (2007) agus iad ag brti na foghlama
doimhne chun cinn. Tugann si meiteamheastdireacht air seo agus maionn si go
bhfuil go leor buntdisti i nddn d’thoghlaimeoiri a chleachtann an modh éirithe
seo, ina measc ‘deep thinking and lifelong learning’ (McDonald, 2010: 119).
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Cé go bhféadfai a diteamh go mbionn mic léinn ann a mbionn drogall orthu
tabhairt faoin machnamh meiteachognaioch, go hdirithe mura mbronntar aon
mharc oifigitil air, ni thagann sé seo chun solais i measc na mac 1éinn a ndéantar
tagairt doibh san alt seo. Séanann siad a bhfuil le sonrt ag Gibbs & Simpson
(2002):

Whether or not what it is that asessment is trying to assess is clearly specified in
documentation, students work out for themselves what counts — or at least what
they think counts, and orient their effort accordingly. They are strategic in their use
of time and “selectively negligent” in avoiding content that they believe is not likely
to be assessed (2002: 45) .

Ni bhionn failli na bhfoghlaimeoiri le brath ar chor ar bith agus tugann siad
faoin machnamh meiteachognajoch go fonnmbhar:

Déarfainn gur bhain mé sult as an tasc seo (nil a fhios agam an bhfuil sé sin
“normdlta” a rd) agus cheap mé go raibh sé feilivinach mar mheasini (Mac léinn,
2013),

Bhi drogall orm tiis a chur leis mar go raibh mé faoi bhrii. Td seans go raibh mé ag
brath an iomarca ar na hdiseanna ar-line, ach ni raibh cuid mhér den téarmaiocht
agam (Mac léinn, 2013).

Léirionn foghlaimeoir eile go dtugann sé faoin meiteamheastoireacht le
diograis agus tiomantas:

For me, it’s about developing a sense of initiative rather than expecting the teacher
to hold my hand through the learning experience. I have to be aware of my own
limitations in order to overcome them. Armed with this knowledge, I can go off and
do my obair bhreise, focusing on the areas I know need work, listening for example
(Mac léinn, 2011).

Ni hamhdin go moltar féinmheastint agus meiteamheastnu san alt seo ach
admbaitear freisin gur fitt piarmheasunt a chur i bhfeidhm chun go meallfaidh
an proiseas seo scileanna critice agus léirmheastoéireachta na mac léinn. Tri
phiarmheastnu a ionchorpri mar chuid de churaclam, cuireann sé rochtain
nios oscailte ar fdil do na mic léinn ar an bpréiseas measunaithe agus tugann sé
tuiscint nios fearr d6ibh ar na fadhbanna éagsila a bhionn ag foghlaimeoiri eile

Gaeilge agus iad ar fad ag glacadh pdirte sa phréiseas céanna. Is fia foclaiocht
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Race (2005) a scagadh anseo nuair a mhaionn sé go bhfuil piarmheastint thar
a bheith tdbhachtach, go hdirithe i ngort an triti leibhéal mar go dtugann sé deis
do na mic léinn ‘to assess their own and each other’s work, to deepen their learning,
and help them to get their heads round how we conduct assessment’ (2005: 23).
Solathraionn an malartd tuairimi seo arddn do na mic léinn inar féidir dushldin
éagsila a phlé agus scileanna a fhoghlaim 6na chéile. Ni hamhdin sin, ach darle
Bloxham (2004) go soiléirionn an malartd eolais seo an tabhacht a bhaineann
le machnamh a dhéanamh ar chaighdedn an duine aonair i gcomparaid leis na
mic léinn eile sa ghrupa dirithe piarmheasunuithe. Déanann Race buanu air
seo freisin nuair a deir sé go dtugann scileanna piarmheastnaithe dearcadh nios
leithne do mhic léinn ar an gcultdr meastnaithe a bhfuil siad mar rannphairtithe
ann: ‘peer-assessment skills acclimatise them to the assessment culture they are part
of’ (200S: 23). Léiritear an proiseas cumasaithe a eascraionn as na scileanna
piarmheasunaithe seo i rditeas a dhéanann mac léinn a thug faoin gcinedl seo

meastoireachta in ollscoil i Hong Cong;:

When 1did it the first time, I needed more time to think what grade I should give to
this group. Besides, I worried a lot whether I gave a fair mark to others. However, I

can do it quite fast this time, the more you do, better you can do it (Sivan, 2010: 208).

Cé gur pléadh cursai aiseolais go pointe dirithe cheana féin san alt seo agus
an ghné mhachnamhach den mheastnu faoi chaibidil, is fiti céras aiseolais a
scagadh ann féin mar dhlathchuid de churaclam teanga. Tagraionn Finney
(2002) do dhearcadh Brown agus é ag cioradh chomhthéacs an aiseolais: ‘the
systematic collection and analysis of all relevant information necessary to promote
the improvement of a curriculum, and assess its effectiveness and efficiency, as well as
the participants’ attitudes within the context of the particular institution involved’
(2002: 77). Is féidir an riteas seo a scagadh ar dh4 shraith — ¢ pheirspictiocht
an teagascora agus 6 pheirspictiocht an mhic léinn araon sa mhéid is go bhfuil
aiseolas na mac léinn riachtanach i gcomhthéacs rathulacht an churaclaim ach
go bhfuil an t-aiseolas a roinneann an teagascoir leis na mic léinn chomh tabh-
achtach céanna mar go n-éascaionn sé an proiseas foghlama do6ibh agus iad mar
rannphirtithe sa churaclam. Soiléirionn Huxham et al. (2008: 675) an tdbhacht
a bhaineann le bailiu aiseolais i gcomhthéacs an teagascéra mhachnamhaigh:
‘Obtaining feedback from students is an essential requirement of reflective teaching,
allowing teachers to refine their practice and to develop as professionals’. D’théadfai
a diteamh go bhfeidhmionn an ghné mhachnamhach den chéras meastnaithe a
luadh cheana mar chuid den aiseolas foirmitheach mar go léirionn sé tuairimi na
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mac léinn agus iad ag tabhairt faoi mheastnuithe an churaclaim. Maionn Race
(2007) go bhfuil sé seo tabhachtach mar go dtugann sé deis do theagascéiri
leasuithe a dhéanamh ar an gcuraclam i rith na bliana acaddla sin n6 feidhm a

bhaint as cuir chuige theagaisc éagsula nar triaileadh cheana:

Seek feedback during a programme, so that something can still be done about
matters emerging. Feedback after completion of a programme is still useful, but is
not seen by students as so valuable as when they have the chance to suggest changes
they themselves will benefit from directly (2007: 201).

Nuair a thuigeann na mic 1éinn go mbionn ionchur gniomhach acu sa chur-
aclam, airfonn siad go bhfuil nios mé measa orthu da bharr agus go mbreathnaitear
orthu mar ghniomhairi fiintacha i leagan amach agus i gcur i bhfeidhm an chur-
aclaim. Tagann Bloxham (2004) le Race (2007) nuair a mhafonn si: ‘A key
aspect of making assessment formative is students” access to and engagement with
feedback as a means to achieving a sense of their own level of achievement. This is
because it gives students the opportunity to ask questions’ (2004: 11). Molann
Race gur cheart féram grupa a tisdid mar mhodh aiseolais thoirmithigh mar go
n-éascafonn sé rannphdirtiocht na mac 1éinn leis an aiseolas féin: ‘feedback from
groups captures discussion, reflection and debate’ (2007: 205) agus go mbionn
sé nfos éasca ar an ngrapa aiseolas ditltach a chur ar fail i gcomparaid leis an
duine aonair: ‘a group can present negative feedback with less embarrassment than
an individual’ (2007: 205).

Is fit teoirici Race (2007) agus Bloxham (2004) a scagadh i gcomhthéacs
thuairimi na mac léinn féin a léirionn go nochtann siad dearcthai éagsula nuair

a airionn siad compordach lena gcomh-mhic léinn:

Initially, the biggest problem was hearing myself speak a different language and
being very aware that someone might hear me. This forced me to work on my blas
which I think now, held me back a little, but with hindsight, I should have just
spoken and tried not to be too worried (Mac léinn, 2011),

The split classes [beirt teagascdiri éagsila] were great. I felt we were challenged
more in the second semester because we were asked more questions. Dialects caused
an issue for certain individuals in this class though. Different teachers had differ-
ent dialects and this was not explained beforehand so it was confusing to students
(Mac léinn, 2011).
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Is coras dhd threo é an coras aiseolais ag an triti leibhéal, afach, agus ta fei-
dhm thébhachtach ag an aiseolas a thugann teagascéiri do mhic léinn freisin, go
hairithe an t-aiseolas foirmitheach mar go mbionn sé seo mar chuid de thimthriall
an churaclaim. Cé go dtuigeann teagascéiri é seo, bionn modh seachadta an
aiseolais seo ina ddar imni d6ibh uaireanta. Soiléirionn Ferris an duishldn seo:
“The way in which commentary is provided can affect both students’ reactions to it
and its effects on short and long term improvement in student writing’ (2003: 24).
Tagann Sadler (1989) le Ferris agus cuireann si comhairle ar theagascéiri chun
duli ngleic leis an dushlén:

We need to find ways to help students make good use of the hard work we put into
giving them feedback, to interpret it appropriately, to see how the comments and
advice they are given links to what they are doing, and to turn this into improve-

ments in competence and knowledge (1989: 120).

T4 sé tébhachtach go mbaineann mic léinn feidhm as cur chuige machnam-
hach chun déiledil le haiseolas agus go ndéanann siad iarracht feasacht
mheiteachognaioch a chur i bhfeidhm sa chaoi is nach ndéanfaidh siad na botdin
chéanna aris n6 ar a laghad, chun go maoléidh siad miniciocht na mbotun sin.
Ni tharlafonn sé seo, 4fach, le haiseolas scriofa agus tagraionn Race (2007)
agus Bloxham (2004) do na fadhbanna a bhaineann leis seo. Dar le Bloxham:
‘Monologue is trying to do the work of dialogue, in other words, in order to get the
most out of feedback, it should be communicated orally’ (2004: 57). Leanann si ar
aghaidh: This is because it gives the students the opportunity to ask questions and
discuss the meaning of feedback that they don’t understand’ (ibid: $8). Léirionn na
tuairimi seo gur cheart go mbeadh aiseolas fréamhaithe in idirghniomhaiocht
idir teagascéiri agus mic léinn agus go dtabharfadh an modh cumarsdideach seo
deiseanna plé don dé ghripa rannphdirtithe chun gnéithe éagsula den teanga
a mhinid, a shoiléirit agus a cheistit. Treisionn Race an tuairim seo agus an
tabhacht a bhaineann le rud éigin a fhoghlaim 6n aiseolas ina mhunla foghlama
Ripples on a Pond: ‘Feedback can be regarded as the process that prevents the whole
“ripple” simply dying away, as feedback interacts with the “digesting” and “doing”
stages, and keeps the learning moving’ (2007: 13).

D4 bhri sin, t4 an nasc idir measinu agus aiseolas thar a bheith tabhachtach
chun an proiseas foghlama a mbionn curaclam bunaithe air a thabhairt chun
criche. Gan an nasc sin a bheith ann, beidh easnaimh ollmhoéra san ailinit. Isiad
na torthai foghlama a bhionn i gcuraclam teanga ar bith nd go dtabharfaidh an

mac léinn an teanga leis, go mbeidh sé in ann ¢ féin a chur in iul go soiléir agus go
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cruinn, go mbeidh sé feasach ar an bpréiseas foghlama agus é mar rannphadirti ann
agus go mbeidh sé in ann a chuid spriocanna foghlama a bhaint amach. Isiontach
an t-éacht é don mhac léinn a shroicheann an ceann scribe sin agus a thuigeann
go bhfuil saibhreas dlainn fuascailte na Gaeilge sealbhaithe aige gan cinambh ar

bith 6 theilgeoir nd seanmhodhanna machnaimh chun é sin a dhéanamh.
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