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Réamhri
T4 céras oideachais na bunscoile in Eirinn ag dul tri thréimhse shuntasach athnuachana agus
athchdirithe faoi ldthair. Sa tréimhse seo d’athrt agus d’thorbairt leantinach san oideachas
bunscoile, t4 treo nua 4 leagan amach a dhéanann athmhachnamh ar dbhar agus ar chur chuige
an churaclaim chun freastal nios éifeachtaf ar riachtanais chomhaimseartha na ndaltai. T4 an
cur chuige nua dirithe ar thorbairt iomlédnafoch an linbh agus ar chothromaiocht idir eolas,
scileanna agus luachanna. Ina theannta sin, tathar ag iarraidh leantinachas agus dul chun cinn
céimnithe a chinntit ar fud an timthrialla bhunscoile. Le blianta beaga anuas, is iomai athra
a fheictear i gcomhthéacs an churaclaim bhunscoile (Curaclam Teanga na Bunscoile 2025;
Creatchuraclam na Bunscoile 2023). Moladh athfhorbairti sonraiochta i dtaobh na folldine, na
healafona, Eolaiocht, Teicneolaiocht, Innealtdireacht agus Matamaitic (ETIM) agus Oideachas
Séisialta, Timpeallachta agus Eolaiochta (OSTE), ach is iad na ranganna sinsearacha amhain
(rang a trf go rang a sé) a bheidh ag tabhairt faoi theagasc Nua-Theangacha lasachta (NTI)
amach anseo. Dirithe ar chéim 3 agus 4 an timthrialla oideachais bhunscoile (NCCA, 2023),
tathar ag stil go reachtélfar teagasc na NTIinda chuid de réir a chéile .i. Feasacht Teanga (cur
chuige iomlénaioch i leith na dteangacha, cultuir agus tiortha éagsula) agus Sealbhu Teanga
(bunts téarmaiochta, scileanna meiteatheangeolaiocha agus eochairfhocail na sprioctheanga).
Sa chomhthéacs straitéiseach nios leithne seo, ailinitear cur i bhfeidhm na N'TT go dlath
leis na spriocanna ndisitnta at4 leagtha amach do theangacha i gcéras oideachais na hEireann.

Leagtar amach réimse leathan cuspoiri in Déanann Teangacha Nasc — Straitéis do Theangacha
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Iasachta san Oideachas in Eirinn (2017-2026), agus ar cheann de na priomhaidhmeanna at4
inti nd ‘cumas na bhfoghlaimeoiri cumarsdid éifeachtach a dhéanamh a thorbairt chomh

maith lena gcaighdedin innitlachta i dteangacha a ardd’ (DES, 2016-2019: 24).

Stair na Nua-Theangacha Iasachta sa seomra ranga bunscoile

Cé gur cuid den churaclam foirmealta anois i teagasc agus foghlaim na NTI, ni coincheap
nua é. Is filleadh athmhunlaithe ar chleachtas stairitil a bhi i ldthair cheana féin sa 191 haois
agus md théimid siar go dti an bhliain 1922, ré nua neamhspleachais na hEireann, glaodh
‘continental languages’ ar na NTT a bhi ar f4il mar dbhair bhreise i dteannta chécaireachta,
peannaireachta, linfochta agus cuntasafochta (Walsh, 2016: 31). B'shin an chéad phiosa fianaise
de mhudineadh na NTT mar chuid an churaclaim bhunscoile faoin teidil Revised Programme
of Instruction 1900-1922. Ba é an Dr William Henry Starkie, i dteannta choimisinéiri eile an
oideachais ndisiiinta, a bhunaigh an cldr athmhunlaithe seo, ach ar an drochuair, ni bhfuarthas
ionchur na bpdirtithe leasmhara riachtanacha chun féidearthacht agus rathulachta an chldir

a chur chun cinn.

Dr. Starkie neglected to take on board the concerns expressed by inspectors, managers and teachers
about the feasibility of implementing such an ambitious programme in the school context of the time
and its ambition was to be its greatest weakness in the educational context of the early twentieth

century. (Walsh, 2016: 19-33)

Mar sin, léirionn an amline seo gur figadh bearna de bhreis agus céad bliain sular
athbheodh soldthar na N'TI sna 1990idi. Ni hé seo le rd nach raibh a leithéid de chleachtas
4ititil, sainidil ar siul timpeall na tire (ag brath ar chomhthéacsanna scoile éagstila), ach is
1éir nach raibh rian de chéras ndisiunta i bhfeidhm go dti gur bunaiodh feachtais agus cldir
ghearrthéarmacha na NTI blianta ina dhiaidh. O shin i leith, cuireadh roinnt feachtas agus
tionscnaimh thabhachtacha ar bun chun forbairt na dteangacha nua-aimseartha a chur chun
cinn ag leibhéal na bunscoile. Ina measc sin bhi Soldthar na dTeangacha Nua-Aimseartha
ag an Leibhéal Bunscoile (INTO, 1991-1998), An Tionscnamh Teangacha Nua-Aimseartha
sna Bunscoileanna (MLPSI) faoi stitiir na Comhairle Ndisitinta Curaclaim agus Meastinachta
(NCCA) (1998-2012), agus an Straitéis um Oideachas Idirchultiirtha (An Roinn Oideachais

agus Scileanna, 2010-2015) (féach T4bla 1 thios).

Tréimhse | Plean Gnimh/Clair | Pairtithe Leasmhara | Cur sios gearr

1900-1922 The Revised Coimisinéiri an Clar a chur tus le habhair nua,
Programme of Oideachais Néisitinta phraicticitdla a leag béim ar fhéin-
Instruction An Bord Néisitinta thionnachtain agus an fhoghlaim tri
Oideachais ghniomhaiocht an phdiste bunscoile
1991-1998 Solathar na dTeangacha Cumann Muinteoir{ Suirbhé fadaimseartha a tuirisciodh
Nua-Aimsearthaagan  Eireann stadas, dushldin agus féidearthachtai
Leibhéal Bunscoile (INTO) theagasc na NTTi mbunscoileanna na

hEireann
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Tréimhse | Plean Gnimh/Clair | Pairtithe Leasmhara | Cur sios gearr

19982012 An Tionscnamh An Chombhairle Clar piolétach a thug teangacha nua-
Teangacha Nua- Naisiunta Curaclaim aimseartha isteach i mbunscoileanna
Aimseartha sna agus Measunachta chun feasacht agus spéis i dteangacha
Bunscoileanna (NCCA) a chothu
(MLPSI)

2010-2015 An Straitéis An Roinn Oideachais Creat beartais a chuir cuimsitheacht,
um Oideachas agus Scileanna (DES) éagsulacht agus comhionannas chun
Idirchultirtha cinn i gcoras oideachais na hEireann

2017-2026 Cuir Fiilte roimh An Roinn Oideachais Straitéis ndisiunta foirmealta chun
Theangacha — Straitéis  agus Oige (DEY) teagasc agus foghlaim na N'TT a nearta
na hEireann do ar fud gach leibhéal oideachais ag tosnu
Theangacha Jasachta irang a tri sa bhunscoil

san Oideachas
(Languages Connect)

Tabla 1: Amline stairidil na gclar NTI

Ni athra beartais amhdin atd i gceist leis na NTT, ach athru a théann i bhfeidhm ar
chleachtas, ar mheon agus ar chultur na scoile. Agus comhthéacs sholdthar na NTI leagtha
amach sa tdbla thuasluaite, is cui anois dul i ngleic le hanailis chriticiuil ar an litriocht a
bhaineann le rél an mhuinteora i réimse na NTT agus leis na hathfhorbairti curaclaim
gaolmhara. Direofar ar choincheap na féinéifeachtulachta i measc muinteoiri, ar chleachtais
theagaisc na NTI i mbunscoileanna, ar na tacajochtai struchtdrtha agus gairmidla atd
riachtanach chun an soldthar a chur i bhfeidhm go héifeachtach, chomh maith le tionchar

an tumoideachais agus an ilteangachais i gcomhthéacs na scoileanna lan-Ghaeilge.

Féin-Eifeachtilacht an Mhiinteora

Bionn tionchar ag féinéifeachttlacht an mhuinteora ar chleachtas, roghanna oideolaiochta
agus rannphdirtiocht na ndaltai, ach cad é go direach ata i gceist Iéi sa chomhthéacs seo?
Cruthajonn timpeallachtai ar nés na scoile, comhghleacaithe, bhainistiocht agus éiteas na
scoile ‘pedagogical habitus" an mhuinteora (Feldman, 2016; Feldman & Fataar, 2017; Hongzhi
Yang & Hui-Zhong Shen, 2021; Bourdieu, 2005), rud a bhionn tionchar suntasach aige ar
mbheon, féinéifeachtilacht, cur chuige agus gairmitlacht an oide. Is cur chuige iomlédnajoch
agus ilghnéitheach ¢ an ‘pedagogical habitus” a chuireann an t-uile-dhuine san direamh.
Bunaithe ar fhrdmafocht Bourdieu (1977) agus an teoiric a thacajonn an tuairim go mbionn
dluthbhaint ag comhthéacsanna séisialta ar ghniomhaiochtai agus cinnidh an duine aonair,
sainmhinionn Feldman (2016: 71) an coincheap seo — i gcomhthéacs an mhtinteora — mar
‘teachers’ embodied cognitive, dispositional, and corporeal pedagogical practices that, over time, have
become grafted on to their primary habitus’, rud a cheanglaionn go beacht le ‘féinéifeachtulacht’
agus na himpleachtai atd aige ar dhul chun cinn, dbaltacht agus féinmhuinin an mhuinteora.

Baineann an fhéinéifeachtulacht le ctpla fachtoir eile, dar ndo6igh, ar nés innitlacht an

1

‘Pedgagogical habitus: Pedagogical habitus refers to teachers’ deeply engrained and embodied dispositions, attitudes
and behaviours ‘which inform the manner in which they enact their teaching practices’. (Feldman, 2016: 67)



22 Léann Teanga: An Reiviti 2026

ghniomhaire (.i. an muinteoir) agus tntithdin an ghniomhaire sin ina bhféidearthachtai féin
(Bandura, 1997). Ni bhaineann sé le cumas amhdin an ghniomhaire ach le féinaireachtiil
an duine sin. Ceist chomonta a bheadh ag gairmi sa chds seo na ‘an gcreidimse go bhfuil sé
de chumas agam é seo a dhéanamh agus an bhfuil na huirlisi cui agam chun toradh an taisc
seo a chur i gerich?’ (Pattison, 2014: 335). Mar a luann Tschannen-Moran et al., (1998: 211)
‘Self-efficacy has to do with self-perception of competence rather than actual level of competence’.
Ina theannta sin, aithnitear dha leibhéal féinéifeachtulachta: ard-fhéin-éifeachtulacht agus
iseal-théinéifeachtilacht (Rubie-Davies, 2012; Wheatley, 2002; Golzar, 2020). I gcds muinteoirf
a bhfuil ard-fhéinéifeachtulacht acu, bionn claonadh ann dul i mbun cleachtais nudlaiochta
agus glacadh le hathrt agus straitéisi nua a thriail; i gcds iseal-théinéifeachtulachta, dfach,
bionn imni i leith athraithe agus cloi le cleachtais thraidisiinta nios coitianta. Sin rdite, ni
feiniméan aonair nd inmhednach amhdin i féinéifeachtulacht an mhuinteora, ach coincheap
dinimicidil atd fréamhaithe i gcomhthéacsanna struchtdrtha, culturtha agus eagraiochtila na
scoile. Tugann roinnt scoldiri foldireamh laidir d6ibh siud nach gcuireann féinéifeachtidlacht
an mhuinteora san direamh 6 thaobh athfhorbairti curaclaim de agus an poitéinseal a bheith i
mbaol teipe. ‘Some scholars have concluded that reforms that do not address teacher efficacy may
be doomed’ (Wheatley, 2002: 5; DeMesquita & Drake, 1994; Sarason, 1990). Sa chomhthéacs
sin, is 1éir go bhfuil dlathbhaint idir féinéifeachtlacht an mhuinteora agus cur i bhfeidhm
rathuil athfhorbairti curaclaim, rud a threoraionn an plé anois i dtreo chleachtas nithidil
mhdineadh na dteangacha iasachta i mbunscoileanna agus na himpleachtai atd aige sin don

mhuinteoir mar ghniomhaire athraithe. (Ball et al., 2015).

Muineadh na dTeangacha Iasachta i mbunscoileanna

I gcomhthéacs mhudineadh na dteangacha iasachta i mbunscoileanna, is fia breathnd ar
shamplai idirndisidnta a léirionn na dashldin agus na deiseanna a bhaineann le hathra
curaclaim sa réimse seo. Cds suntasach amhadin is ea Sasana sa bhliain 2014, nuair a rinneadh
dbhar éigeantach de na NTI agleibhéal na bunscoile, bunaithe ar an tuiscint go solathraionn
foghlaim teangacha ‘liberation from insularity’ (Department of Education, 2013: 1). Rinne
Pattison (2013: 334) plé ar na himpleachtai a bhain leis an athrti seo do mhuinteoiri bunscoile,
ag tabhairt le fios go raibh gd lena muinin agus lena bhféinéifeachtulacht a neartt chun an
t-dbhar a sheachadadh go héifeachtach.

Given its imminent implementation, practising primary school teachers may need to be convinced
of their ability to deliver this subject with ease and to co-construct an adapted, existing pedagogy

to reinforce mastery traits.

Moladh gurbh féidir le comhthoégdil oideolaiochta a bhi oiriinaithe don chomhthéacs scoile
tact le forbairt saineolais agus le glacadh dearfach leis na NT1. Léirionn an cés seo, dd bhri sin,
go bhfuil maineadh rathuil na dteangacha iasachta ag brath, ni hamhdin ar bheartas ndisiunta,

ach ar chomhthéacs ditiuil, ar acmhainni cui agus ar ullmhacht ghairmiuil na muinteoiri féin.
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Ina theannta sin, cuirtear an t-ilteangachas chun cinn mar phriomhluach oideachais ar
fud na hEorpa de réir beartais ar n6s The Council of Europe’s Common European Framework
of Reference for Languages: Companion Volume, 2020; The Council Recommendation on a
Comprehensive Approach to the Teaching and Learning of Languages, 2019; The Language
Policy of the European Schools, 2019; The European Commission’s Action Plan on Integration and
Inclusion 2021-2027. Mar shampla, cuireann an Lucsamburg, an Fhionlainn, an Fhrainc, an
Ghearmadin agus an Spainn samplai saibhre ar fail den ilteangachas i bhfeidhm, agus féadfar
breathnt orthu mar mhunlai féideartha do thodhchai iarrachtai teangeolaiocha na hEireann.

Treisionn Little & Kirwan (2019) na munlai féideartha seo tri thaighde ar bhunscoil
ilteangach in Eirinn inar forbraiodh cur chuige comhthaite i leith oideachas teanga mar
threagairt ar éagstlacht mhéadaithe theangeolaioch sa phobal scoile. Léirionn an cés-staidéar
sin go bhfuil muineadh rathuil na NTI fréamhaithe i gcomhthdtht comhleaninach teangacha
an churaclaim agus theangacha baile na ndaltai, i solathar tacaiochtai struchturtha cui, agus
irannphdirtiocht ghniomhach mhuinteoiri agus tuismitheoiri araon sa phroéiseas foghlama.
Leagtar amach ctiig phrionsabal ldrnacha: tost 6 eolas reatha an dalta; Gsdid neamhshrianta
na dteangacha baile; béim ar thorbairt litearthachta i ngach teanga; soiléireacht oideolaioch,
agus meas ar uathriail ghairmiil an mhdinteora. Léiritear go gcuireann an cur chuige seo
le forbairt scileanna meiteatheangeolaiocha, le feasacht teanga agus le dearcthai dearfacha
i leith foghlaim teangacha. Taispednann torthai caighdednaithe agus tuairimi na ndaltai
go dtacaionn an tsamhail seo le rath acaduil agus le muinin teanga araon. I gcomhthéacs
mhuineadh na NTI, cuireann an cas-staidéar seo béim ar thabhacht comhthéacs scoile, ar
thacaiocht struchtdrtha agus ar ghnfomhachtad acmhainni teangeolajocha na ndaltai mar
bhunts do chleachtas éifeachtach. D4 bhri sin, ni féidir miineadh na dteangacha iasachta
a scaradh 6 chomhthéacs soisialta agus cultartha na scoile nd 6 chreideamh agus cumas an
mbhdinteora féin.

Léiritear leis go bhfuil maineadh na dteangacha iasachta i mbunscoileanna ldrnach i
bhforbairt chur chuige ilteangach agus idirchulturtha atd ailinithe le treoirlinte Eorpacha agus
néisitnta araon (Gardiner-Hyland & van den Hoven, 2025). Cuirtear béim ar an ng4 at4 le
muinteoiri a ullmhu ni hamhdin le straitéisi teagaisc praiticiula, ach le tuiscint chriticitil ar
ilteangachas mar ghnéthchoinnioll seomra ranga. Sa chomhthéacs seo, is cuid den ullmhuichén
é feasacht ar chéimeanna sealbhaithe teanga, ar isdid teangacha baile mar acmhainn foghlama,
agus ar chur i bhfeidhm cur chuige difredilte a thacaionn le rannphdirtiocht ghniomhach
gach dalta.

Léirionn an litriocht go mbraitheann muineadh rathuil na dteangacha iasachta i
mbunscoileanna ar i bhfad nios mé nd beartas éigeantach amhdin. Is 1éir go bhfuil muinin
agus féinéifeachtulacht an mhuinteora larnach chun NTT a chur i bhfeidhm go héifeachtach.
Ina theannta sin, léirionn taighde in Eirinn go bhfuil comhthathd teangacha an churaclaim
agus theangacha baile na ndaltai rithdbhachtach. Airitear leis seo tacaiochtai struchturtha,
soiléireacht oideolaioch, agus rannphadirtiocht ghniomhach an phobail scoile. Cuireann cur

chuige ilteangach agus idirchultartha le forbairt scileanna meiteatheangeolaiocha, feasacht
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teanga agus dearcthai dearfacha, agus aithnionn sé an t-ilteangachas mar ghnathchomhthéacs
i seomrai ranga comhaimseartha (Gardiner-Hyland & van den Hoven, 2025; Little & Kirwan,
2019). Ag féachaint ar na torthai seo, is léir go gcuireann comhthéacs teangeolaioch agus
culturtha na scoile go mor le rath né le dushlén mhuineadh na NT1T, rud a threoraionn an
plé anois i dtreo rél an tumoideachais agus an ilteangachais mar thachtéiri larnacha i manla

eispéireas foghlama teanga sa bhunscoil.

Tumoideachas agus Ilteangachas

Sa chomhthéacs comhaimseartha in Eirinn, 4it a bhfuil an tsochai ag éiri nios ilchulttrtha
agus nios ilteangai (CSO, 2017; 2022), t4 rél larnach ag an tumoideachas i munld eispéireas
oideachais daltai 6 chiilraf éagstla teangeolaiocha. Sainmhinitear an tumoideachas in Eirinn
mar chur chuige oideachais ina gcuirtear an curaclam ar féil i nGaeilge, a threastalajonn ar
dhd aidhm chomhthreomhara: ardchaighdean oideachais a shol4thar agus ardleibhéal cumais
chumarsdide sa Ghaeilge a chothu (O Duibhir, 2018; Dunne, 2025). Sa chomhthéacs seo,
leagann O Ceallaigh & O Laoire (2021) béim ar an bhfiric go mbionn sealbhti an dara teanga
ar ardleibhéal ag daltai Iin-Ghaeilge agus gur féidir leo t6gdil ar a scileanna inaistrithe agus
ar a bhfeasacht teanga agus iad ag foghlaim teangacha breise.

Léirionn taighde ndisitinta agus idirndisiiinta go soiléir gur féidir leis an tumoideachas
feidhmit mar mhudnla cuimsitheach agus éifeachtach chun ilteangachas a chothu, agus
go dtugann sé buntdisti suntasacha do dhaltai ilteangacha, ¢ thaobh forbairt chognaioch,
theangeolaioch agus chultartha de (Davis, Ballinger & Sarkar, 2019, 2021; Lindholm-
Leary & Genesee, 2014; Mady, 2016; Ni Dhiorbhdin et al.,, 2024). Sa staidéar a rinneadh ar
thuismitheoiri ilteangacha i scoileanna ldn-Ghaeilge, cuireadh béim ar na buntaisti dotheicthe
a bhaineann le sealbhu teangacha iasachta, lena n-diritear forbairt scileanna cognaiocha
agus meiteatheangeolaiocha chomh maith le neartt féinitlachta culttrtha na ndaltai (Ni
Dhiorbhain et al., 2024). Mheas tuismitheoir{ go raibh an Ghaeilge ina cuid luachmhar de stér
teangeolaioch a bpdisti agus ina modh chun caipiteal teangeolaioch agus culturtha a chothy,
rud a léirionn tuiscint ar an teanga mar acmhainn shéisialta agus chulturtha a chuireann go
suntasach le cumas, le féidearthachtai agus le deiseanna saoil an fhoghlaimeora.

Léiritear go bhfuil dearcadh dearfach ag priomhoidi agus muinteoiri i leith chuimsit
foghlaimeoiri ilteangacha i scoileanna ldn-Ghaeilge, cé go bhfuil a lion f6s measartha iseal
(Ni Dhiorbhain et al.,, 2025). Aithnitear an tumoideachas sna luathbhlianta mar chomhthéacs
cothrom, és rud é go mbionn gach dalta ag sealbht na Gaeilge mar theanga nua ag an bpointe
iontrala - taobh amuigh diobh sitid a bhfuil an Ghaeilge mar an chéad theanga (T1) 6 bhaile
acu. Tacafonn sé seo le teoirici Cummins (2015) maidir le hinaistritheacht scileanna teanga
agus le forbairt feasachta meiteatheangeolaiche i bhfoghlaimeoiri ilteangacha. Mar sin féin,
aithnitear dushldin shuntasacha, lena n-diritear easpa treoirlinte beartais atd sainithe go
sonrach don tumoideachas, ganntanas acmhainni cui, agus teorainneacha i measind tri

mhedn na Gaeilge (Ni Dhiorbhdin et al., 2025). Chun go bhfeidhmeoidh an tumoideachas
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mar mhunla lidir ilteangachais, teastaionn tacajochtai cérasacha, infheistiocht leaninach
agus polasaithe comhthdite a chinntionn rochtain chothrom agus rannphdirtiocht rathuil
do gach foghlaimeoir, beag beann ar a chlra teangeolaioch. Mar fhocal scoir, léirionn an
thianaise go bhfuil an tumoideachas in Eirinn ailinithe go dlith le prionsabail an ilteangachais
agus an oideachais chuimsithigh. Tri theangacha baile a aithint mar acmhainni, tri scileanna
inaistrithe a chothu, agus tri thacajocht chui a chur ar fil do scoileanna agus do mhuinteoiri,
is féidir leis an gcdras tumoideachais freastal go héifeachtach ar riachtanais shochai ilteangai
comhaimseartha agus cur le forbairt iomldnaioch gach dalta. Sa chomhthéacs seo, is gd
féachaint ar an tumoideachas mar spds criticitil chun teagasc na NTI a fhorbairt ar bhealach
straitéiseach agus cuimsitheach. M4 t4 sé mar aidhm ag an gcéras tact le forbairt ilteangachais
agus le scileanna inaistrithe daltai, td rél larnach ag muinteoiri mar ghniomhairi athraithe.
Da bhri sin, ta gd le tuiscint shoiléir ar a meon, ar a muinin agus ar a riachtanais tacajochta i
leith NTT. Tri anailis a dhéanamh ar na gnéithe seo, is féidir beartais, oilitlint agus acmhainni

a ailinit nios fearr leis an bhfis ilteangach atd mar bhonn agus mar thaca ag an tumoideachas.

Modheolaiocht

Is staidéar modhanna measctha é an taighde seo (Creswell & Clarke, 2007) inar bailiodh
sonraf cainnfochtula agus cdiliochtila araon tri cheistneoir digiteach inar ghlac 265 rannphairti
péirt san iomldn. Roghnaiodh na modhanna seo de bharr an chumhachta staitistidil atd ag
eolas cainniochtuil agus spléachaidh dhaimhne cailiochtula na muinteoiri sa chuid théamach
den cheistneoir.

Don phéipéar seo, rinneadh initichadh ar cheithre cinn de na sé cheist déag sa cheistneoir

chun ceisteanna mora taighde an staidéir a fhreagairt. Is iad siud:

1. Conas a mhunlaionn meon mhuinteoiri tumoideachais a ndearcaidh i leith chur i
bhfeidhm na NTT sa seomra ranga gaelscoile?

2. Cén gaol atd idir leibhéal muinine mhdinteoiri agus a dtaithi, a n-innitlacht agus na
deiseanna tacafochta atd ar fail d6ibh i dteagasc na NTI?

3. Cad iad na cinedlacha tacaiochta gairmiula is éifeachtai, dar le muinteoiri
gaeloideachais, chun cumas agus cleachtas i dteagasc na NTT a thorbairt?

4. Conasis féidir le comhoibrit idir muinteoiri bunscoile agus muinteoiri mednscoile
na NTI tact le cur i bhfeidhm inbhuanaithe agus éifeachtach na NTTi gcomhthéacs

an tumoideachais?

Cé gur glacadh le rannphairtithe 6 chomhthéacsanna éagsula bunscoile, td an staidéar
seo dirithe go sonrach ar mhuinteoiri an tumoideachais bunscoile, is é sin muinteoirf i
nGaelscoileanna agus i scoileanna Gaeltachta. As an sampla iomlan, thdinig 25 mdinteoir 6
na comhthéacsanna tumoideachais seo, agus is ar a gcuid freagrai siud a dhirionn an anailis
sa phdipéar seo. Roghnaiodh an cur chuige seo chun mionléargas spriocdhirithe a fhail ar

mheon, ar mhuinin agus ar riachtanais tacaiochta mhuinteoiri gaeloideachais i leith theagasc
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na NTT sa bhunscoil, d'thonn tuiscint nios cruinne a fthorbairt ar a n-eispéireas gairmiuil.
Tugadh an ceistneoir céanna do gach muinteoir (bidis i scoileanna Béarla né Gaeilge) agus

chuige sin, fiosriodh tri phriomhthéama lérnacha:

1. Meon agus creidimh i leith NTT;
2. Leibhéal muinine agus innitlachta i dteagasc na NTT;

3. Mianta agus riachtanais tacaiochta don todhchai sa ré imse NTL

Bhi sé mar aidhm, leis an tsamplail seo, éagsulacht taithi agus comhthéacsanna gairmitla a
léiriv agus léargas nios leithne a fhail ar staid reatha theagasc NTTimbunscoileanna. Bailiodh
sonrai tri cheistneoir digiteach gearr, a dearadh agus a ddileadh ag tséid an arddin Qualtrics
(2025). Bhi sé cheist déag san uirlis bhailithe sonrai seo, agus bhiothas ag stil go dtégfadh
si thart ar dheich néiméid lena comhlént. Airiodh ceisteanna scala Likert agus ceisteanna
ilroghnacha, mar aon le roinnt ceisteanna oscailte chun freagrai nios doimhne agus tuairimi
pearsanta a bhailid. Bhi deis ag na rannphdirtithe an ceistneoir a chomhldnd i mBéarlané i
nGaeilge, chun cuimsitheacht agus inrochtaineacht a chinntit. Cuireadh an ceistneoir faoi
thriail phiol6tach le beirt mhuinteoiri bunscoile sular seoladh go néisiunta é. Usdideadh
prétacal ‘think-aloud’ (Noushad et al., 2024) le linn na trialach seo chun soiléireacht, fogaireacht
teanga agus oiritnacht chultdrtha na gceisteanna a mheas. Rinneadh leasuithe beaga ar an uirlis
bunaithe ar an aiseolas a fuarthas agus scaipeadh an ceistneoir ar na scoileanna. Tar éis cead a
thail 6 phriomhoidi bhunscoileanna na tire, scaipeadh an ceistneoir go ndisitnta tri nasc sldn,
iontaofa. Cuireadh bileog eolais agus foirm toilithe digiteach ar fil do rannphdirtithe ag tus
an cheistneora, inar minfodh cuspéir an taighde, ndddr deonach na rannphdirtiochta, agus
ceart an rannphdirti tarraingt siar trath ar bith gan iarmhairt. Cinntiodh anaithnideacht agus
rindacht iomlan do rannphairtithe, agus storaladh na sonrai go slan ar chérais dhigiteacha,
lena n-diritear OneDrive institidideach agus seirbhisi stordla taighde, i gcomhréir le Treoirlinte
GDPR. Ceadajodh agus athbhreathnaiodh an staidéar seo ag an gCoiste Eitice Taighde
Séisialta na hollscoile sular scaipeadh an ceistneoir go ndisiunta.

Maidir leis an anailis, rinneadh anailis na sonrai cainniochtula a bailiodh tri na ceisteanna
scala Likert agus ilroghnacha ag sdid modhanna staidrimh thuairisciala chun miniciocht,
céataddin agus patriin thoriomldna a aithint (Bryman, 2016) i bhfreagrai na muinteoiri
tumoideachais. Rinneadh anailis ar na sonrai cdiliochtula a fuarthas tri na ceisteanna oscailte
tri chur chuige téamach (Braun & Clarke, 2006), ina ndearnadh c6dd cérasach ar na freagrai
chun priomhthéamai agus fo-théamai a aithint a bhain le meon, muinin agus riachtanais
tacaiochta. Rinneadh triantanu ar na torthai cainniochtdla agus cailiochtula lena chéile
chun léargas nios iomldine agus nios doimhne a thabhairt ar eispéireas agus ar dhearcadh
mhdinteoir an tumoideachais bunscoile i leith theagasc na NTI. Ta seasamh léirmhinithe agus
athmhacnamhach ag an taighdeoir a aithnionn an rél dubailteacht atd aici mar chleachtoir agus
mar mhac léinn i gcomhthéacs an oideachais ilteangaigh. Tuigtear don taighdeoir tionchar

na taithi gairmiula seo ar an anailis agus ar an léirmhinid ar shonrai an staidéir.
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Torthai agus plé

Sa chuid seo den phdipéar, cuirfear i lathair torthai cheithre cheist a bhaineann le meon
muinteoiri gaeloideachais i leith fhoghlaim agus teagaisc na dTeangacha Nua-lasachta (NTI),
lena n-diritear leibhéil muinine, na tacaiochtai gairmiula atd de dhith, agus an toilteanas

comhoibriu le pairtithe leasmhara seachtracha.

Criochnaigh an abairt seo a leanas;
Ta foghlaim na Nua-Theangacha
lasachta...

H An-thabhachtach

m Cuiosach tabhachtach
H Neodrach
m Nil siad tabhachtach

H Nil siad tdbhachtach in aon
chor

Figitdr 1: Meon na muinteoiri i leith fhoghlaim agus theagasc na NTI

As na 25 muinteoir gaeloideachais a ghlac pdirt sa staidéar seo, chuir seisear in idl go
raibh foghlaim na N'TT an-thdbhachtach; duirt naonur go raibh siad cuiosach tabhachtach;
bhi seisear neodrach, duirt tritir nach rabhadar tabhachtach, agus léirigh duine amhdin nach
raibh tdbhacht ar bith le foghlaim na NTL On bhfigitir thuas, is cosuil go raibh 60% de na
rannphdirtithe i bhfabhar thoghlaim agus theagasc na NTI agus 24% a bhi neodrach. Maidir
leis an 16% nach raibh i bhfdbhar na scéime seo, cuireadh 4bhar imni in il i dtaca le stiddas
na Gaeilge agus an Bhéarla agus le riachtanais daltai i suiomhanna gaeloideachais. Duirt

rannphdirti amhdin;

There is an issue in terms of the Irish language in this country. I feel bringing in a now third language
when the foundation of the first two languages is not concrete is irresponsible. We are also an
increasingly multicultural country and whilst that holds benefits for a modern language; it places
a huge demand on those children who come to our schools mid-way; who do not speak English or

Irish as they will now be tasked with learning 3 languages at the same time.

Cuireadh in 14l chomh maith na himpleachtai ama a bhain le hathrd curaclaim den
chinedl seo agus an t-ualach oibre méadaithe a chuirtear ar mhuinteoiri bunscoile na linne seo.
Luadh an nath ‘Curriculum overload’ go minic agus é fite fuaite i bhfreagrai cipla rannphdirti.
Anuas air sin, d'admhaigh muinteoiri a bhi ag streachailt le tnathdin an churaclaim reatha
go raibh “Teachers are struggling to fit everything into the teaching day as is, there’s no time for

additional subjects’.
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Caithfear sracthéachaint anois ar leibhéal muinine na muinteoiri agus conas a bhraitheann

faoi NTI a redchtdil iad féin sa seomra ranga bunscoile.

Gaeilge v
Conas a chuirfed sios ar Iéibhéal na muinine atd agatsa ag
muineadh theanga iasachta? 1is ea 'nilim muinineach in aon
chor' agus is € 100 taim thar bheith muinineach’

Muinin

Figitir 2: Muinin i maineadh na NTI (scéla 1-100)

Pléann ceist 6 den cheistneoir leibhéal na muinine a mhothajonn muinteoiri gaeloideachais
agus iad ag mdineadh na NTL Cuireadh an t-eolas seo ar scdla 6 1 go 100, dit a seasann 1 do
‘nilim muinineach in aon chor’ agus 100 do ‘tdim thar bheith muinineach’. As na 25 muinteoir
gaeloideachais a ghlac pdirt sa staidéar, thug 17 rannphdirti freagra ar an gceist seo agus
taifeadadh mednleibhéal muinine de ‘s3.6" Léirionn an raon freagrai éagsilacht shuntasach
i leibhéil muinine. fosmhéid na muinine a roghnaiodh nd 7 agus uasmhéid na muinine 100.

Agus an éiginnteacht seo chun tosaigh, is it na moltai a thdinig 6 na muinteoiri iad féin

chun an t-aistrit curaclaim a éascu a phlé.

Rangaigh na cinedlacha traendla Teangacha lasachta de réir
luach gairmidil i.e 1'an cinedl is luachmhaire’ agus 5 ‘an cined!
leis an luach is fsle

Ceardlainne i lathair go pearsanta

Cursai/Modull or line

chumaisc (meascéan dfhoghlaim ar line a

qus i lGthair go

Céitsedil(Meantsireacht ar scoil

Pobail ghairmidil fog

aithe, piar-bhreathnd

Figitr 3: Na tacaiochtai is luachmhaire

As na 15 rannphdirti a d’threagair ceist 13, iarradh orthu na cinedlacha éagsula traendla i
NTI a rangu de réir a luacha gairmitla, 6 1 (an cineal is luachmhaire) go 5 (an cineal leis an
luach is isle).

Léirigh na torthai gur measadh ‘ceardlanna ar an lathair’ mar an cinedl traendla is
luachmbhaire, agus deichnitr a rangaigh na ceardlanna mar an rogha ba thdbhachtai d6ibh 6

thaobh na forbartha gairmidla de. Ina theannta sin, roghnaigh ceathrar muinteoiri ‘céitsedil
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nd meantoireacht ar scoil’ mar an cinedl traendla is luachmhaire d6ibh, rud a léirionn tdbhacht
na tacaiochta atd suite sa chomhthéacs scoile féin. Rangaigh duine amhdin ‘pobal gairmiuil
foghlama’ mar an rogha is luachmhaire déibh, rud a thugann le fios go mb’théidir nach
mbraitear an cinedl seo tacaiochta chomh héifeachtach leis na cinedlacha eile traendla i

gcomhthéacs na NTT ag leibhéal bunscoile.

An mbeadh suim agat obair le
muinteoiri meanscoile chun taci le
muineadh na NTl sa tseomra ranga

bunscoile?

H An-suim

M Suim ar leith
m Neodrach

m Nil suim

M Nil suim dé laghad

Figiur 4: Toilteanas chomhoibriu le pdirtithe leasmhara seachtracha

Ghlac 15 rannphdirti pdirt i gceist 14, inar fiafraiodh an mbeadh suim acu oibriu le
muinteoiri mednscoile chun tact le miineadh na NTT sa tseomra ranga bunscoile.

Léirigh na freagrai leibhéal ard suime sa chineal seo comhoibrithe agus chuir 13 as 15
rannphairti (88%) in iul go mbeadh an-suim né suim ar leith acu ann. Go sonrach, duirt
cuigear rannphdirtithe go mbeadh an-suim acu sa phéirtnéireacht seo, agus léirigh ochtar suim
ar leith inti. Bhi duine amhdin neodrach ileith an dbhair seo, agus chuir duine eile in ial nach
mbeadh suim dé laghad aige/aici ann. Tugadh deis do rannphairtithe freisin a gcuid tuairimi
amhinid agus i measc na bhfreagraf oscailte luaigh rannphdirti amhdin gurbh iad mdinteoiri
mednscoile a bhi ‘ina saineolaithe ag déiledil le teangacha iasachta’ Thagair rannphdirti eile
do thairbhe phearsanta a d’théadfadh a bheith ann leis an gcomhoibrit seo, ag ra: ‘T could
develop my language proficiency in the MFL and practical strategies for teaching it by doing so’.

Luaigh rannphairtithe eile an taithi agus an saineolas a bheadh ag muinteoiri meanscoile
sa réimse seo, go hdirithe i gcomhthéacs an teagaisc teangacha do thosaitheoirf, mar a léiritear
sna réitis: “They have the experience — they have taught beginner languages to first year secondary

school students. Secondary teachers have a lot of experience in teaching MFL’.
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As na 25 rannphdirti a ghlac pdirt sa cheistneoir, roinn 14 acu a smaointe inar iarradh
orthu tri rud a ainmniii a chuirfidis le limhleabhar an mhilinteora do mhiiineadh na dTeangacha
Iasachta. Bailiodh na freagrai oscailte ar fad agus cuireadh le chéile iad mar anailis théamach,
sula ndearnadh iad a eagrui i ranndga éagsula de réir na geatagéiri, na n-aidhmeanna agus na

moltai a shainaithin na rannphadirtithe iad féin.

Catagoéir Aidhm | Moltai 6 rannphadirtithe
Achmbhainni Praiticiulacht tri dbhair ~ ‘Good quality resources’, ‘Vocabulary, lesson plans,
Oideolaiochta teagaisc printables’, ‘Ready-made resources’, ‘Focl6ir/frasai

Ullmhtchan agus pleanail
ceachtanna

Gniomhaiochta practiciula

ranga

Ionchur teanga agus
munlu teagaisc

Forbairt leandnach
gharimidl agus tacaiochta

Feasacht
mheiteatheangeolaiochta
agus ilteangach

Acmhainni digiteacha &
idirghniomhaiochta

Affective & Workload
Considerations

(ualach oibre)

Seicheamh agus
tnuthdin

Modheolaiochta agus
straitéisi

rang-bhunaithe

Sealbhu teanga
agus timpeallacht
na sprioctheanga a
chaomhnu

Foghlaim na
muinteoiri

Nascanna teanga a
dhéanamh agus an
stor teangeolaioch a
thairsingit

Uirlisi digiteacha agus
acmhainni ar line a

ghriosadh
Ualach

mothachdnach/ strios

alaghdu

Smaointi do chluichi/gniomhajochtai Aiseanna
foghlama (m.sh. leideanna)’

‘Easy to follow lesson plans’, ‘Hard copy of handbook
and examples of what is expected from children’,
‘Guidelines -Support materials, such as lesson plans’

‘Quick language games’, ‘Activities - Ice breakers, warm
up activities, closing activities’, “Themes, Attractive
flashcards Links to Interactive conversations and
games’

‘Fisedin, cluasoilitiint, gramadach, ‘Exemplars of
basic and very basic language acquisition’

‘Shadowing, co-planning and co-teaching with an
experienced MFL teacher’

‘Online forums that teachers can use to ask other
teachers’ questions’

‘encouraging fun, metalinguistic connections (to
Gaeilge especially) resources examples’, ‘cultural
awareness materials’

’

‘Links to audio/visual/digital resources’; ‘Interactive
conversations and games’; ‘online resources for
printable activities’

‘MFL teaching should not add additional stress to the
teacher’s day. They should not have to spend additional
hours preparing for these lessons.”

Tabla 2: Acmhainni riachtanacha do sholathar na NTI

Cuireann an litrfocht béim ar an tumoideachas mar mhunla cuimsitheach ilteangachais
a chothafonn feasacht teanga, scileanna inaistrithe agus forbairt chognaioch agus chultdrtha
(O Duibhir, 2018; Dunne, 2025; O Ceallaigh & O Laoire, 2021; Ni Dhiorbhdin et al., 2024).
Mar sin féin, léirionn torthai an staidéir seo, bunaithe ar threagrai 25 muinteoir gaeloideachais,
go bhfuil an tacaiocht don NTT dearfach ach coinniollach, agus go mbraitheann si go mor

ar an indéantacht phraiticiuil sa chomhthéacs scoile.
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Cé go bhfuil 60% de na muinteoiri i bhfdbhar na NTI, léirionn an mhednmhuinin de
53.6 as 100 agus an raon mér scér (7 go 100) nach bhfuil go leor muinteoiri muinineach na
compordach fés chun na NTT a theagasc go héifeachtach. Tugann sé seo le fios go bhfuil
teannas idir an toilteanas polasai a chur i bhfeidhm agus an fthéinmhuinin ghairmidil atd
riachtanach chun é a chur i gerich. Tagann na torthai seo leis an litriocht a chuireann béim ar
théinéifeachtulacht an mhuinteora mar fhachtéir dinimiciuil atd fréamhaithe i gcomhthéacs na
scoile agus a mbionn tionchar direach aige ar ghlacadh leis an nudlaiocht (Tschannen-Moran
et al.,, 1998). Cuireann na sonrai ciliochttla leis an léargas seo trf aird a tharraingt ar imni
faoin ualach oibre agus ar na himpleachtai féideartha do stadas agus do thosaiochtai teanga i
suiomhanna gaeloideachais. Léirionn sé seo nach leor dea-thoil nd dearcthai dearfacha amhdin
chun athra inbhuanaithe a chinntid. Ag an am céanna, dfach, Iéiritear bealai soiléire chun dul
ingleic leis na dshldin seo. Measadh ceardlanna ar an lathair agus céitsedil n6 meantéireacht
ar scoil mar na tacaiochtai is luachmbhaire, agus léirigh 88% toilteanas comhoibrit le muinteoiri
mednscoile mar fhoinse saineolais. Ina theannta sin, shainaithin muinteoiri riachtanais
phraiticidla amhail acmhainni réamhdhéanta, pleananna ceachta soiléire, ionchur teanga,
uirlisi digiteacha agus bearta a laghdédh strus agus ualach ullmhdchdin. Tugann sé seo le fios
go dteastajonn cur chuige struchturtha a thacaionn le muinin agus le hinnitlacht, seachas

cur chuige a chuireann tuilleadh bru ar chleachtas laethuil an mhdinteora.

Srianta an staidéir

D’théadfai a argéint gur sampldil bheag a léiritear sa staidéar seo agus 25 muinteoiri
tumoideachais — as 265 rannphdirtithe ndisiinta — a ghlac pdrt sa cheistneoir. Sin réite, is [éiria
9.43% iad na muinteoiri seo, rud a alinionn le ceataddn realaioch na ngaelscoileanna atd ann
go ndisiunta sa tir ‘92% of primary schools provide education through English. The remaining 8%
provide education through Irish. This figure includes gaelscoileanna located outside the Gaeltacht
and schools which provide education through Irish located in the Gaeltacht’ (DEY, 2025: alta1).
Cé nach méid shuntasach i uimhir na rannphairtithe, tugann sé mionléargas dainn ar mheon,

riachtanais agus tacaiochtai na muinteoiri tumoideachais i gcomhthéacs theagasc na NTL

Concluid

Bunaithe ar thorthai an taighde seo, is 1éir go mbeidh rath ar chur i bhfeidhm NTI sa
tumoideachas bunscoile ag brath ar ailiniu soiléir agus cérasach idir fis bheartais agus
réaltachtai an tseomra ranga. Ar an gcéad dul sios, moltar go ndéanfai pleandil chéimnithe
ar chur i bhfeidhm na NTT1i scoileanna lan-Ghaeilge, le solubthacht a ligeann do scoileanna
dul i ngleic leis an athru de réir a gcomhthéacs féin. Ba cheart go n-aithneofai go sainrdite
an tumoideachas mar chomhthéacs ar leith laistigh de threoirlinte ndisitinta, agus go gcuirfi
soiléireacht ar fdil maidir le cothromaiocht idir tosajochtai teanga na scoile agus ionchais

an churaclaim nua.
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Ar an dara dul sios, ta infheistiocht leantnach sa thorbairt ghairmidil rithdbhachtach. Ba
cheart go mbeadh an obair seo bunaithe ar thianaise agus munlaithe ag creatlaigh shoiléire
ata dirithe ar theagasc agus ar fhoghlaim na N'TT, mar shampla, féach munla Collins, 2026
(féach Aguisin 1). Ni mér don oilitiint a bheith dirithe, ni hamhdin ar fheabhst scileanna
teanga na muinteoiri, ach ar fhorbairt modheolaiochta teagaisc atd ailinithe le prionsabail an
ilteangachais, an tumoideachais agus leis na sonrafochtai curaclaim at dbhartha don NTL
Léirigh na torthai gur mheas mdinteoiri gur tacaiochtai a chuirtear ar fail laistigh den scoil
téin — amhail ceardlanna ar an lathair, céitsedil agus meantdireacht — na bealai is éifeachtai chun
amuinin agus a n-innidlacht a neartd. D4 bhri sin, moltar samhail forbartha gairmiila leantnai,
atd comhthdite agus comhthéacs-bhunaithe. Tri chur chuige struchtdrtha, taighdebhunaithe
a ghlacadh, is féidir muinin, innitlacht agus comhsheasmhacht sa chleachtas ranga a nearta.
Ar an trit dul sios, is gd tacajochtai praiticidla a chur ar fil a laghdajonn ualach oibre agus a
chuireann le hinmharthanacht an chur i bhfeidhm. Airitear leis seo acmhainni réamhdhéanta
ar ardchaighdedn, pleananna ceachta soiléire, samplai d’ionchur teanga agus uirlisi digiteacha
idirghniomhacha. Ba cheart go mbeadh na hacmhainni seo ar féil tri mhedn na Gaeilge
agus ailinithe le sainriachtanais NTI sa tumoideachas lin-Ghaeilge. Ar deireadh, moltar
combhoibrid struchtdrtha le saineolaithe seachtracha, go hdirithe muinteoiri mednscoile, mar
mheicniocht chun saineolas agus tacaiocht leantinach a chinntid. Tri chomhphairtiochtai
foirmidla a bhund idir bunscoileanna agus mednscoileanna, is féidir leantinachas teanga,
forbairt ghairmitil agus malartd dea-chleachtais a chur chun cinn do theagasc, do thoghlaim
agus do mheastina NTI sa chomhthéacs tumoideachais lan-Ghaeilge.

I dteannta a chéile, léirionn na moltai seo go bhfuil gé le cur chuige cérasach, comhthdite
agus tacuil chun fis an NTT a aistrit 6 bheartas go cleachtas inmharthana sa tumoideachas
bunscoile. Le fis shoiléir, le tacaiochtai cui agus le tiomantas comhphdirteach, is féidir an
NTTI a lonnt go muinineach sa tumoideachas mar dheis shaibhir a chothéidh ilteangachas

agus a chuirfidh le fairsinge agus doimhneacht thoghlaim gach linbh.



Julia Collins & TJ. O Ceallaigh 33

Tagairti

Ball, S.J., Maguire, M., Braun, A. & Hoskins, K. (2011) ‘Policy subjects and policy actors
in schools: some necessary but insufficient analyses. Discourse: Studies in the Cultural

Politics of Education. 32:4. 611—24. https://doi.org/10.1080/01596306.2011.601564

Bandura, A. (1997) Self-efficacy: The exercise of control. Freeman.

Bourdieu, P. (2005) ‘Habitus. Hillier J. & Rooksby E. (Eds.), Habitus: A sense of place.
Farnham, UK: Ashgate. 43-9.

Braun V. & Clarke V. (2006) Using thematic analysis in psychology. Qual Res Psych. 3(2).
77-101. https://doi.org/10.1191/1478088706gpo630a

Bryman, A. (2016) Social research methods. Fifth edn. New York; Oxford: Oxford

University Press.

Collins, J. (2026) ‘Advancing Teacher Knowledge to Foster Plurilingual Competence in

the Irish Primary School Classroom: A Systematic Review! Irish Journal of Education.

(in press)

Collins, J., Neville, C. & O Ceallaigh, TJ.(2025) ‘Say yes to Languages? Irish Primary
Teachers’ Beliefs on Modern Foreign Language Integration. Irish Teachers’ Journal

(INTO). 13, 2009-6860. 41-64 https: / /www.into.ie/app/uploads/2019/07/25sNov_

ITJ2025_web.pdf

Council of Europe (2007a) From linguistic diversity to plurilingual education: guide for
the development of language education policies in Europe. Executive Version: https://

rm.coe.int/16806a892¢

Commission of European Communities (2008b). Directive of the European parliament and

of thecouncil: https: / /www.europarl.europa.eu/registre/docs_autres institutions/

commission europeenne/com/2008/0637/COM_COM%282008%290637_ EN.pdf

Council of Europe (2020c). Common European Framework of Reference for Languages:

Learning, Teaching, Assessment — Companion Volume. Council of Europe Publishing.

Creswell, J. W,, & Plano Clark, V.L. (2007) Designing and conducting mixed methods
research. Thousand Oaks, CA: Sage.


https://doi.org/10.1080/01596306.2011.601564
https://doi.org/10.1191/1478088706qp063oa
https://www.into.ie/app/uploads/2019/07/25Nov_ITJ2025_web.pdf
https://www.into.ie/app/uploads/2019/07/25Nov_ITJ2025_web.pdf
https://rm.coe.int/16806a892c
https://rm.coe.int/16806a892c
https://www.europarl.europa.eu/registre/docs_autres_institutions/commission_europeenne/com/2008/0637/COM_COM%282008%290637_EN.pdf
https://www.europarl.europa.eu/registre/docs_autres_institutions/commission_europeenne/com/2008/0637/COM_COM%282008%290637_EN.pdf

34 Léann Teanga: An Reiviti 2026

Cummins J. (2015) ‘Intercultural education and academic achievement: A framework for
school-based policies in multilingual schools. Inter Educ. 26(6). 455-68. https://doi.
0rg/10.1080/14675986.2015.1103539

Central Statistics Office (CSO) (2017) Summary Results. Part 1. Dublin: Stationery Office.

Central Statistics Office (CSO) (2022) Education and the Irish language. https: / /www.cso.

educationandirishlanguage /

Davis, S., S. Ballinger & M. Sarkar. (2019) “The Suitability of French Immersion for
Allophone Students in Saskatchewan: Exploring Diverse Perspectives on Language

Learning and Inclusion.” Canadian Journal of Applied Linguistics 22 (2). 27-63.

Davis, S., S. Ballinger, & M. Sarkar. (2021) ‘More Languages Means More Lights in Your
House: Illuminating the Experiences of Newcomer Families in French Immersion’
Journal of Immersion and Content-Based Language Education. 9 (2). 336-63. https://

doi.org/10.1075/jicb.20015.dav

Department for Education (UK). (2013) Statutory guidance: National curriculum in

England: languages programmes of study. (https://www.govuk/government/

publications/national-curriculum-in-england-languages-progammes-of-study/

national-curriculum-in-england-languages-progammes-of-study)

Department of Education. (2023) Statement of Strategy 2023-2025. https:/ /assets.gov.ie/

static/documents/department-of-education-statement-of-strategy-2023-2025.pdf

Department of Education & Skills. (2010) Intercultural Education Strategy 2010-2015.
https://assets.gov.ie/static/documents/intercultural-education-strategy-2010-201s.

pdf

Department of Education & Skills. (2017) Languages Connect: Ireland’s Strategy for Foreign
Languages in Education 2017-2026. Dublin: DES.

Department of Education & Skills. (2019) Action Plan for Education 2019. https:/ /assets.

gov.ie/static/documents/action-plan-for-education-2019.pdf

Feldman, J. (2016a) Eliciting pedagogical learning among teachers in a professional learning

community Doctoral dissertation. Stellenbosch University, South Africa. http://

scholar.sun.ac.za/bitstream/handle /10019.1/98391/feldman_eliciting 2016.pdf?...2


https://doi.org/10.1080/14675986.2015.1103539
https://doi.org/10.1080/14675986.2015.1103539
https://www.cso.ie/en/releasesandpublications/ep/p-cpsr/censusofpopulation2022-summaryresults/educationandirishlanguage/
https://www.cso.ie/en/releasesandpublications/ep/p-cpsr/censusofpopulation2022-summaryresults/educationandirishlanguage/
https://www.cso.ie/en/releasesandpublications/ep/p-cpsr/censusofpopulation2022-summaryresults/educationandirishlanguage/
https://doi.org/10.1075/jicb.20015.dav
https://doi.org/10.1075/jicb.20015.dav
https://www.gov.uk/government/publications/national-curriculum-in-england-languages-progammes-of-study/national-curriculum-in-england-languages-progammes-of-study
https://www.gov.uk/government/publications/national-curriculum-in-england-languages-progammes-of-study/national-curriculum-in-england-languages-progammes-of-study
https://www.gov.uk/government/publications/national-curriculum-in-england-languages-progammes-of-study/national-curriculum-in-england-languages-progammes-of-study
https://assets.gov.ie/static/documents/department-of-education-statement-of-strategy-2023-2025.pdf
https://assets.gov.ie/static/documents/department-of-education-statement-of-strategy-2023-2025.pdf
https://assets.gov.ie/static/documents/intercultural-education-strategy-2010-2015.pdf
https://assets.gov.ie/static/documents/intercultural-education-strategy-2010-2015.pdf
https://assets.gov.ie/static/documents/action-plan-for-education-2019.pdf
https://assets.gov.ie/static/documents/action-plan-for-education-2019.pdf
http://scholar.sun.ac.za/bitstream/handle/10019.1/98391/feldman_eliciting_2016.pdf?...2
http://scholar.sun.ac.za/bitstream/handle/10019.1/98391/feldman_eliciting_2016.pdf?...2

Julia Collins & TJ. O Ceallaigh 35

Feldman, J. (2016b) ‘Pedagogical Habitus Engagement: Teacher Learning and Adaptation
in a Professional Learning Community. Educational Research for Social Change. 5(2).
65—80.

Feldman, J. & Fataar, A. (2017) ‘Embodying pedagogical habitus change: A narrative-
based account of a teacher’s pedagogical change within a professional learning

community. Journal of Education. 73-88.

DeMesquita, P.B., & Drake, J.C. (1994) ‘Educational reform and the self-efficacy beliefs
of teachers implementing nongraded primary school programs.” Teaching and Teacher

Education. 10(3). 291-302.

Gardiner-Hyland, F. & Van den Hoven, M. (2025) ‘Preparing for Multilingual Classrooms
in Ireland: What Do Student Teachers Need to Know?’ Education sciences. Vol. 15, no.
8. 1074.

Golzar, J. (2020). “Teacher identity formation through classroom practices in the post-

method era: A systematic review. Cogent Education. 7(1).

Hongzhi Yang & Hui-Zhong Shen (2021) ‘Community languages school teachers’
pedagogical habitus in transition: an Australian perspective. International Multilingual

Research Journal. 15:4. 346—62.

Irish National Teachers’ Organisation (1991) Foreign Language Teaching in Primary

Schools: Issues and Research. Dublin.

Lindholm-Leary, K., & Genesee, F. (2014) ‘Student Outcomes in One-way, Two-way, and
Indigenous Language Immersion Education.’ Journal of Immersion and Content-Based

Language Education 2 (2). 165-80.

Little, D. & Kirwan, D. (2019) Engaging with Linguistic Diversity: A Study of Educational

Inclusion in an Irish Primary School. 1st edn. London: Bloomsbury Publishing Plc.

Mady, C. (2016) ‘French Immersion for English Language Learners? Kindergarten
Teachers. Perspectives. Alberta Journal of Educational Research 62 (3). 253-67.

National Council for Curriculum and Assessment (NCCA). (2008) Modern Languages
in the Primary School Curriculum Feasibility and futures. https://ncca.ie/media/1876/



https://ncca.ie/media/1876/mod_langs_in_psc_feasibility_and_futures_2008.pdf
https://ncca.ie/media/1876/mod_langs_in_psc_feasibility_and_futures_2008.pdf

36 Léann Teanga: An Reiviti 2026

National Council for Curriculum and Assessment (NCCA). (2019) Primary Language
Curriculum. Dublin: NCCA.

National Council for Curriculum and Assessment (NCCA). (2023) Primary Curriculum
Framework. Dublin: NCCA.

Ni Dhiorbhéin, A. (2020) ‘Muineadh 4bhar trid an triti teanga i mbunscoileanna L4n-
Ghaeilge: Teaching a subject through a third language in Irish-medium primary
schools.” Teanga. Vol. 27.

Nic Aindrig, S., Connaughton-Crean, L. & O Duibhir, P. (2024 ) ‘It’s more the invisible
benefits — multilingual parents’ experiences of immersion education and their reasons
for choosing immersion.” Language and Sducation. Vol. 38, no. 5. 746-6s. https://doi.

0rg/10.1080/09500782.2023.2238680

Ni Dhiorbhdin, A., Aindrit, S.N., Connaughton-Crean, L. & O Duibhir, P. (2025)
‘Minority language immersion education for multilingual learners: perspectives
and inclusive practices of principals and teachers’ International journal of inclusive

education. 1—20.

Noushad, B. et al. (2024 “Twelve tips for applying the think-aloud method to capture
cognitive processes. Medical Teacher. 46(7). 8927.

Pattison, E.M. (2013) ‘“It’s important to put yourself in any lesson that you teach”: self-

efficacy in action in the primary modern foreign languages classroom. The Language

Learning Journal. 42(3). 334—4s. https: //doi.org/10.1080/09571736.2013.841278

Rubie-Davies, C.M., Flint, A. & McDonald, L.G. (2012) ‘Teacher beliefs, teacher
characteristics, and school contextual factors: What are the relationships?” British

Journal of Educational Psychology. 82. 270-88.

Sarason, S.B. (1990) The predictable failure of educational reform. San Francisco:

Jossey-Bass.

Tschannen -Moran, M., Woolfolk Hoy, A., Hoy, W.K. (1998) ‘Teacher Efficacy: Its
Meaning and Measure. Review of Educational Research. Summer, Vol. 68, No. 2.

202—48.


https://doi.org/10.1080/09500782.2023.2238680
https://doi.org/10.1080/09500782.2023.2238680
https://doi.org/10.1080/09571736.2013.841278

Julia Collins & TJ. O Ceallaigh 37

Walsh, T. (2016). “The National System of Education, 1831-2000. Walsh, B. (ed.)
Essays in the History of Irish Education. London: Palgrave Macmillan. https://doi.

0rg/10.1057/978-1-137-51482-0_2

Walsh, T. (2007) “The Revised Programme of Instruction, 1900-1922. Irish Educational
Studies 26(2). 127-43. https: //doi.org/10.1080/03323310701295831

Wheatley, K.F. et al. (2002) “The potential benefits of teacher efficacy doubts for

educational reform. Teaching and teacher education. 18(1). s—22.

Qualtrics XM Platform. (2025) https://www.qualtrics.com



https://doi.org/10.1057/978-1-137-51482-0_2
https://doi.org/10.1057/978-1-137-51482-0_2
https://doi.org/10.1080/03323310701295831
https://www.qualtrics.com

38

Léann Teanga: An Reiviti 2026

Aguisin 1
An Fhramaiocht MEGA TEACHER (Collins, 2026)

Munla 9 eochair-riachtanais do mhuinteoiri bunscoile chun NTI a theagasc

stic Apj T
Language Awareness r,
Programmes

Student-Centered Learning

'
"
'
0
'
i
'
'
'
'
'
'
'

[ Metalinguistic Knowledge &j o

@ Evolve
~ Specific CPD

Online/In-Person
Courses

[

General Appreciation for
Language and Culture

Use of Metalanguage! -

Linguistic Forms - -~

Whole School evaluation '

MEGA

TEACHER
Framework

Resources/ Staff Skillset

i' Culturally Responsive
Teaching
Language Diversity

]
[

- Technology Integration

SRV

Pedagogical Content Knowledge

(oo @)

Certification -+

Quality Assurance

sectoral Communities of
Practice

@ Cross

-

r - Interdisciplinary Collaboration
'~ Professional Networking

J

[ e@ Reflective Prac

tices ]

|
-

'

Observations

Self-Reflection
Peer Feedback/Open




	Eagarfhocal
	Lorna Johnson, Eagarthóír Mac Léinn
	Bord Comhairleach: An Dr Hugh Rowland, Belinda McHale, An Dr Seathrún Ó Tuairisg, Lisa Ní Fhlatharta

	Réamhrá
	Tracey Ní Mhaonaigh

	Ag tógáil don todhchaí: Meon Gaeilgeoirí óga i nGaeltacht Bhéal Feirste i leith forbairt ghairmiúil agus inniúlachta leanúnach
	Síobhra Aiken, Merryn Davies-Deacon, Ciarán Mac Giolla Bhéin, Róisín Nic Liam, Pádraig Fhia Ó Mathúna

	Ré nua Curaclaim: Peirspictíochtaí ar Mhúineadh na Nua-Theangacha Iasachta sa bhunscoil Lán-Ghaeilge
	Julia Collins & T.J. Ó Ceallaigh

	Ar thóir Ghobán Chill Scíre: réabhlóid agus frithréabhlóid i dTír Eoghain, 1906–24
	Fergal Mac Bhloscaidh

	Amhráin na ndaoine agus amhráin a chum Séamus Ó Grianna (‘Máire’) é féin a ndéantar tagairt dóibh ina shaothar
	Seán Mac Corraidh

	An chanúint Ghaeilge a chleachtaí  i gContae Uíbh Fhaillí le fianaise ón Lucerna Fidelium 
	Margarita Neothallaigh

	Cailleach na gCearc agus an Leasmháthair — Seanscéal nó Scéal fíor: Léiriú na mBan i scéalta béaloidis Ghaoth Dobhair agus na Rosann i mBailiúchán na Scol 1937–39
	Eva Ní Mhealláin

	An Ghaeilge agus an sainchúram maolaitheach
	Dorothy Ní Uigín, Ronan McLernon, Sinéad Donnelly & Camilla Murtagh* *Comhthaighdeoirí sinsearacha

	Johnny Chóil Mhaidhc: Fréamhaithe sa dúchas logánta ach ealaíontóir a d’aimsigh cosán conaire dá chuid féin?
	Aodh Ó Coileáin

	Éigse na Bruiséile in eagar ag Aogán Ó hIarlaithe.
	Léirmheastóir: Lorna Johnson

	Turas na Bliana: Sleachta Machnaimh le Ciarán Mac Murchaidh
	Léirmheastóir: Dónall Ó Braonáin

	Guth á Thabhairt do Luath-Naomh Suntasach:  Alt Léirmheasa ar Ceallach: Cín Lae Fíréin AD 590-620 (le Diarmuid Johnson) 
	Léirmheastóir: Marie Whelton

	Nota Beathaisneise An Eagarthóra 
	Nótaí Beathaisnéise na nÚdar

